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D—ILRDA Ko7 (WWW) H19954F(C
mEOICE. —H. ENEBOALH., JO-N
WHEZEETHSEODEELRAFILELT.
U—Fy Y I%ZHIFlcTHBON? FEITDE
ENMATHN. REDT SRIEHLEEVWDIFEH
BllHE e FEL. L LIEAS, U—
TavIERDE. BRIRICETENRELILED
TUESDHETH D,

J0—/ULHETIE. BSDERAEZADED
DTREL. ERLDMERZRF > AL DER
WEBRTE, BARRZRESLENS IS
—YavVhHEN. BED. HRNEEMNTE
. TOVDAMDEMNKOSNTND, &K
BCIE. COXDEAMBEBEDCHDFERIE
DFFAVEY—FT 4 VI EERT D,

BT, & BEHBEEZEREVDIKRELHR
DR/NDHPTRZDIEHIC. BREEDFHZ
MEIC/ATVDER., T5IXT 4 XL
(Rorty, 1999) & OECDA#EL TV 2ZFER
% (Sawyer, 2006a) ZHD E(FD,

RIS, ZDDEFEICKDEBIEOA N Z XL
ZRADEZF., DESEZONAUYAUXLA,
B, #HAX{tEHR (Sociocultural Theory) M
MERRICEDINTERT .

RElIC. J—/(REBZCEDVe. U—F«
VIAFIVERBN T Do

Tld. T EFHEZMOELARNRED
HETWZEICULKLD,

2. 759357 1« X L& OECD DEZFE

PAIDDER, TS53IIT 4 ALZERKT D
Richard Rorty DEFEZ#fEE. OECDDHEI(C
NI TO—FOHEFICOVNTHTO L., HiE
RELT. AEAELDOEEBEFRO LIS, KDE
D TEBHERREHICEISIELETDHABS LV

O= v XY RENUSHHN D> TL B,

HRFU Y v ERLER, HE—ENNEERDR
KOMTIEONTERD. 75937 1« XLTIE.
EEHICIEF. BENICEREOIEEMNDD. i€
OC. MEFHEFZHRTHD. BHETEWVNET D,
C17Z Rorty (. philosophical pluralism &35,
—7. FERZETIE. INFTOHBEGF. £D
FEECBEUASBZEUR—AT—ICER
TED. BHADALSDHD (instructionism)
Thofce L., FEEODEHRELREMZEHE
5. HEER (decontextualized) HEHIFET
(F75 <. authenticZFEFIHBHEBE CED LD,
FEREODTTA VU ZERLTWVD, ZDEH.
HENE. BIFDO. EROHABOTEEELTD
®ZEBELUDDTIEFEL. EFRNEHEMICITHE
DCTWaPOhAEZ, ZEEDERICEG DI
activities [CHAIHAAT . ZEENFMIRDIEZ
NAET—TEDHEKD (situated learning) £
R ZEIES K3 ICHE> TS (Collins, 2006) .
o C. COXRDIERHEHFTDY—F 1 VT,
A=y CPOHEBETERZRAND., D
WiE. BEFRICX—ILTEHLWEDEZET DL
D activitiesD—EBE 15D (Sawyer, 2006b).

ZPBRZET, FREPLDOHBEHNHEIND K&
DICHEEDIF. INFTTOIELEHEERFRE
O, BELEMA#ZLNE ST IRATERE.
knowledge economy#t=TdoHO. INETD
KOBHBEHETIF. BATEHRINMESNENT
&L Fleo RABRECHSN - ERBEZER
([CRBFICANTEHRICK DT, BERNEAMITDH
DFBBEENDD D TEEN D TH D, HIZIRE.
FEREND. FEANTZAELCVDE. bW,
B@EmRZEH S CTLDEFICdeep knowledge
BEURLD, BRZERCDITDEN . BR/L
cHFEZBENEEE CINETCEDEN  BF



PFo/O0V-DFRE - RAZYATIT 4 v
JICIBRTEDEES) BB/ EINS (Sawyer,
2006b)

FEREBETHAVDEEL T 05—E LT,
RDPHDHHBIFS5NS (Collins, 2006) .

1) Scaffolding : FEEDAREF > TLDBEHE
HIFBENDRBETCED LI DT Y R—rET
Do BIZIE. U—=F 4 VI AFILDBEICIE.
dvEa—4—%BL., B4OZBEDNE
[CIUT. EOEPOHETR—ZET D,
DT EICKD, ZRERMMMADEZELENS C
EIFLKBETEDDT. BEEFED &
DCTED,

2) Externalization : ZART EZHITHEIRL
HHBERICY>THD. Socialization @
ULTEAD. #IbolcblLltl&
(internalization) Z. B TCEEICY>T
HC. TEDLDICTD. HDWIFE. BHD
CERFTRIET D (articulation) T&ITK
ST, BAED., TEDLDICH T EE
T AR

3) Reflection / Metacognition : EREIHICEE
HMZBEBLVCHE - BE 9 H. Externalization
Particulation ZE2EBPIICIEA D T EITKD
T, ZBZLDENFDDICTED,

Pl b BAHEOERZEITEZNEYDIER
B, RO, Z2EBRECAILIEFHFULLHEEDSD D
FERTER, RIS, REBEHEICEARDD DR
ADEF - DESER 2 X(LEROWMEN
RZEBNT D,

3. ZDDEEIC KD IEFBIE

HLUDBRRDDDEE DN, BAETIE. EFE
WXKRICEKRD e, BN ZRTICIEF. FFEE
ZRRUTH' S, XEMBRRITEHNZL. LD UL
K<HABNTWB Miller (1956) DX I wIF
VUIN=T7E2HTRBLTVDDEF. BPEICAD
TLD7L20D8EEEFIF—DD T LU —XDA
[CHED. SEIF. 7£2DTL—XZE—DDXD
BIRICEIBRBEHENRSERL TV DHEIC
DNEO>TWVWBDTETHD, DR, BPLEDLS
ADTK B EREFHEEDORHRGLIRICO DA
HBHNT—F 2V IAXAEU—TEDEDIN, &
$H5MN% (Ericsson & Kintsch, 1995), F/c.

D& FEH U

BHSNIcmain ideasld. BEZE LR Y b
J—2IM0DFE (nodes) &UTHARTEAEMEES
N30 (Gernsbacher, 1990). BICERD LI,
nodes(d. EE N text [TIEHAATEFHHNDIC
EDWT., EFHESNDdDTHD, TDKDIC
g dE. BERBEDANZALFBEEZDS
THdN. SHEE (FL) - $285E (L2) TDOU
—TF 4 VIPURZUIF, BEICHEXRT. &
BYEFRANICELDFNZREETHICH. i
BEIA U BILICETH., RULTELWLDE
DTIFEL. (Miyake & Friedman, 1998),
DEBEBZFONECIE. "bug” EWVWDEEN
RBRSNRICE. TR] EVWSEKD [REE]
CVDEKRBMATEEIEINTVDENRKLL
HoNTWD, Bklc. N1 UVBILICEWNWT
b. EEBENOFEEICEDLOLT. BICZDD
SENEHESINTVD EWVD DIFERD D
"R THD (Schwartz & Kroll, 2006) . FTz.
EEEEDODETIVOAN. FEDZDDXAZX
L7ZHFEIT L. FEEOEREENDDLD P
9L —DId. word association & concept
mediation DZDDEEDIL— DD ET D
revised hierarchical model (Kroll & Steward,
1994) THDO. fbAlF. U—FT 1V ITDEFHEA
F. D—FVIXEU—ICRFINTVDIER
DA, BYIEDBHDREITZEIRL T, HAICFEER
By ND—0%ZBETDHELTWDstructure
building model (Gernsbacher, 1990) T&H %,
HAEXEEROERNSF. BXEARSED
DTVDHNAZERIDICF. FHALTVSESE
B, FU/L2. HBWIE. BEETHDINE DD
OO T, BFOHRRNERCTEDNEINNERE
&75% (Yamada, 2005b). I, BEEDEBED
BULEUG., FULRZDEEELDD. HFEHE
DHBZEFDIDNEDINICKDIH. HIZAF. BEE
DERBEHNRNTVD HNTWVEWT ENBHE
[CBIETECVDHEDH. INTULIEWLEDD
SfelEIC. KOS DELDHEEZFE> THEFE
BREDHRBZND D EBNT HHE DD ERE
EHE D, KTz, reflectionDITICIE. FREGHF/I A
U>AILTH, BEETHE>TWLWDIcs, JO0—
NILHETIE,. REXEFOHEAETOERICER
INAEEINEESHEL (Yamada, 2005a). &



F. O=ZaZF5—YaveaE. SEENLITOR
BEUTCTREL, ABRZFELTESZA D0
ZRpO, U=F 4DV THEKRTH D,

PlE. BFEEREICIF. REDHAZDESLT
Wb T & MATEY)Enodes BYEMEIES N
XY NI—FVIZEETETDHTENERICE
R ERDhofc. £IC. RIS, nodes’
EHEEE D text [CIEBHAFTNTVDFHND
[CDWTR?,

4. U—=F 14 VIRAFI

De Beaugrande and Dressler (1981) H'd&%
(FTWWBTFX ME (textuality) O7IBEDD
5. cohesion & coherenceZEBD £E1F %,
Cohesionld. SEPRIKICK D THDFEINSD
THFAMDODRANLEEIDDIETHD,
coherenceld. TF+FXFDOABTEFOADRE
PHENERZEODEDETCYHTESNDIEK
DEFEDTH D, DFED. cohesion BIRIFNIE,
coherenceldd D A EWVDTH D,

RIC. &RBAX (expository text) ZEXD _E[F
C. coherenceMEMCTEDLDIC, X. TD
HOM. EDK S cohesivelFiEiEZ LTV D
hZzR2. SRIEAXZEDO EIF5ERE. /(T
VS PHL - ERZRFELC. FEEORENZ
R TcBHFEN. BARAXILICIEHEBTHD.
Ffe. JO0-INIVHEZEEEDDIC. RAIRK
HEDAFILTHDD 5,

B Cld. T BD LIFDRNEDEREEE.
wIiC, E<BMZEBEEICTD. ZNHHS. BW
HERITDEHICEDKLDITFHEE - SIAZER
MCIEINICOVWTCHHEZRT . BlF. B
T. KimDARBOBHBZIBDAF . RFDEL
I23avOPBIc, SEF. LIV 3O
BEEBOIANTELI VI VEREATSHEND
AFBRICTDIETHD. Fle. BV aveE
TOYaIVDERDEDNDLIIC. LIV 3
VDEREDED T, TNETDED ERNDIEE
UZET D, DB, main ideasld. o3
VDY TJICRD P, FDTIC. main ideasl|c
DVWCORIFEEDFMIFELRNA< D FFITIE,
EFMICERUIzbDZEsummary & UT—MIET
5CEBHD. TUT. REIC. INFTOK
BDEDZELT, EHET Do

HEAN ZBIICED . cohesive I XX DB DD
DAZRBTERD. RIC. BRORY ND—F
TJDINEF—2ZRTHKED. BIAIEX. McCarthy
(1991) [&. (1) logical sequence& (2)
matching relations’ clause relational
approach&E UTHIFTWVDH. FIEEUT.
phenomenon-reason, cause-consequence,
instrument-achievement. &fc. #&&EULT.
repetition / syntactic parallelismZ{# > 1z
comparison, contrastZ&(FTLV%. Clause &
DPHRELINY—2ICIE. problem-solution
(situation-problem-response-evaluation of
the response) B'&p2d & LTS, Fie. KA.
B, BEICLKDBINER. ellipsis&
substitution. theme (old information) & rheme
(new information) (CKk>THED EIFBDEKD
v hD—F2JCDVTHHIZESDIFTND,

BlE. BEKDORY hD—0DINF—27Z2ND
WRETERH., EEDRX T, /\Y—2DfFED
NAZETHEK D,

5132 1) The philosopher whom | most admire, and
of whom | should most like to think of myself as a
disciple, is John Dewey. Dewey was one of the
founders of American pragmatism. He was a thinker
who spent 60 years trying to get us out from under
the thrall of Plato and Kant. Dewey was often
denounced as a relativist, and so am |.
Rorty, R. (1996: 32). Copyright 1996 by the Institute of Philosophy and
Sociology of the Polish Academy of Sciences. Reprinted with permission.
31TBIC®HD. John Dewey. Dewey...[&.
theme/rheme DEBFRC. CTMNLUIRE. DeweylCD
WCOERANENMN T D, CDDewey %z, XD
X ClF. He TRIFTWBH N, XKICPlato & Kant
WHBDIZHIC, TDRDXIETIE. Dewey D node
ZROVERIESETWVD, TRERIC. Zrhemell
9 HCET. pragmatists & foundationalists D
BEWICEZRE LTS,

I3Z2) Pragmatism is often said to be a distinctively
American philosophy. Sometimes this is said in tones
of contempt, as it was by Bertrand Russell. Russell
meant that pragmatism is a shallow philosophy,



suitable for an immature country. Sometimes,
however, it is said in praise, by people who suggest
that it would be un-American, and thus immoral, not
to be a pragmatist — for to oppose pragmatism is to
oppose the democratic way of life.
Rorty, R. (1999: 23). Copyright 1999 by Penguin Books. Reprinted
with permission.

21TB & 547ET. Sometimes & Sometimes,
however, Zff> TREEEE. EIC. contempt,
shallow, immature [CX UT. REKRBEX LEES
%123 B praise, American, moral ZE>TW
%, Flc. REDoppose Tpragmatism7Z
democratic way of life&EERLTWLDH, D
B E. RDXEMEH UL TV D,

32 3) Economists and organizational theorists
have reached a consensus that today we are living in
a knowledge economy, an economy that is built on
knowledge work (Bereiter, 2002; Drucker, 1993). In
the knowledge economy, memorization of facts and
procedures is not enough for success.

These abilities are important to the economy, to the
continued success of participatory democracy, and to
living a fulfilling, meaningful life. Instructionism is
particularly ill-suited to the education of creative
professionals who can develop new knowledge and
continually further their own understanding;
instructionism is an anachronism in the modern
innovation economy.
Sawyer, R. K. (2006a: 2). Copyright 2006 by Cambridge University
Press. Reprinted with permission.

217H®Ma knowledge economyDEZERN >/
YDEICHE. TDHD. knowledge work &
knowledge economyZ theme/rheme DRI
UT. ®IC. instructionism DR R Z new
information&E U CTHULTWD ., TDHIXDEH
DEAMZERICEO>TVDDIE. RXT. ZC
[CEHEINTWLD knowledge economy CTIAE
ESNBDEANDERRZEB U B THD. C
NS DEENDIE R & These abilitiesht .
theme/rheme MEIFRICH O, these abilities A
THsummary 18> TWVd. RIS, REDED

D& FEH U

ERVIDE R ZMEGSE T, instructionism HYEF
RENTHDELER/ DT TVD,

32 4) The distinction between logical and
pragmatic inferences was presented by Harris and
Monaco (1978). Logical inferences are based on
formal rules and, as a result, are 100% certain. For
example, rules of arithmetic guarantee that Julie had
seven oranges and she gave five to Paul logically
implies that Julie would up with two oranges.
Pragmatic inferences, in contrast, are based on
people’s common knowledge; and, although they are
often probable, they are not certain. In this regard,
The burglar was arrested pragmatically implies that a
police officer performed the arrest. That this
inference is not obligatory is diagnosed by the
acceptability of the conjoined but not sentence, The
burglar was arrested but not by a police officer
(Brewer, 1975; Harris & Monaco, 1978).

Singer, M. (1994: 481). Copyright 1994 by Academic Press.

Reprinted with permission.
SEEBYISHERR & RARVEHEER IC DWW CEm U T L
DO RIDITICINSZDDHRZRESIU.
TNLEODERDEAZR LTS, XRIC. @
UINY—2DigEDRUT. SELXDHRDER LS
Pl7ERLTVD.

5. 8HbIC

Bl E, BEHESORNOFDHEE ;| BAVDLIE
2. DESEZ. AxXEEHRNSF/SNTL
DREBHENDOHAIR . I—)\REBRICEDL,
U= VIXAF)ZEREICRTET,

AV =Ry bDFEEICLD., INFTUULE
C. U=F 1 VIDRERDNEF >TSS, HR
DIXAEICBWNT. critical thinkingld. &HEDH—
BRI TIERIEVD,. JO0—)VUbERAD/ LA R—
hCHBD. TDIcH. 5. OECDTHRESINT
WBDELDHE., CNFTERFENICERLEDHEIC
WIHCTEDKRD, FEENHEKZRT LDEN
BDexpository textZAWVNICI S ATDT 4 X
Ay av7z@UT, critical literacy A& D,
ZTOEOBREREOT T A VHBEAICIESD T
ENEEND.
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